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The Iinear model bases itself oit is based on
rhe spoken,n'lxol ":-;";il:',n :l'":::;Xffi ifliiil:::r First or a,,
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",.,i u. J,' #; : Hl'?T;ll J Ti?: 

r ways th e r.d 
"i 

X,"ii, ;:i ff ,:",, :1[porary mooets nitl,;,;:-1::"- or composition that are
ir," "'r,," i*,":f; H$f,*::,::l 39y";J.b".;;:;*P"'ted 

in conrem-

r::::: jt:;x*#yi?f 
*;:,*;*6;;:rttx;:#:i#!:r",rt#Iw i th th em,,,. 

L:.,llo g y ;.; 
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; ; #::"i:l?,: ;J: "*il,f 
_f 

,tr,.,,;;;; ;:;;
(yyentiot, incuoarron [dispositiol. r.:r,":,?-.P:" 1: Brirton,, .;;;;;;
l:'1",* t-r,is p.o.eaure, and ,r,* ;lollttion [elocutioJ. otherrhetorics also
a c c i d en r 

^u,h ": T-. 
pj" i; ;;i..:::l;j; ii J 1fl:y, n:ll i: ;m it,,n*"::':::? or speech' so*'r'i i"runo eu.tt",'ffi ::,'J,.eversibre,,:

retracts ,r. inro, 
be retracted, except p-recisely by saying that onejust said,"; ;ffiHil:l l,:[;;,,:rllg.. ft 

.l 
;;;i';'.;," whar r have'or rather, I "iq:;,;:;;;;r:2:!i;fit: :T:TJffill:ru:, ;;i]:;!.;;.1"r1."1,r, ,r-,i.r, _ri"iil;, ,o, ,i,on#effi ilrting. Arr that

utterance.,,, 
n the case of a spoken ufterance ;, to^tu.t on another

qo{er ,rJi;;i ts an afterthought. ln t1,e sum" *.r, .r.iurrage of the rineartriviar ilJ,",#crusrve 
(distinct uoT.ln. 

"rlr...#g..i'o. "r." it becomes

=*ru::,'l-fi 
[..i#[+J,.#t';,rffi ;'J:;::;"",si.nin

[iiTi{H:H"',?,H::IIfr :;:#H.fr,ii{}i*l'S",#"#"ffi fl
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";.4;;;;tea ch i ng and sp eech,t.;"h i r;,,;;lllr,fl.fi l' ; fi :Tilil,*r*"r:,:::;
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becomes impossible.,,u The spoken word

i.:i!'."J'ii:'i:*,[:n"'th:;';'t*ffi '#':J;:i:'l','#:#.';'.:',X?,"irv e m u s t re v i s e, -:iti11 l.T'ffi ',_:"T*;j"}1T illl,i* ;ll-r r:,rIanguage' then speech u".o*.r',iui.q"run. ,n,, i, u ,rti..'to which I wi,return, but first w" shou.rd ei"#;, H:" reticafij, io'",.'ir.a,exproration ofwhat student writers, as ai"iffir,.;'d;; experienced uauiii"rit..s do when

I1l +'[f ifl "':]#a i'n;;* "lli,' 
o.i 

-*;ffi 
;" i; : 1,,. u, m o de I o iseries or srudies over the prri'ir,i".';"!ll:ffi,:f :ffii*"r;JxxiHj

;ffi:;.H :ilf *i,yrite,s 
ana exp#i""a *iii.,, i;;;ffi;;t rore revisionprocesswasredenn"'it:,i;;;i)i'::::,f ::;;;;,,;i:W,,:li:W'#:l are initiated bv cues ori o""u, ion,inuittv ;i;r;t-,;;)'he writing of a

f , Methodology

.,,i.11i',i,r:l.,lilf ,,#,fix;#:,*,uu;,J,"J:fl.13.*.::[::
ranging rrom 4s0_Loo i, iir#'ffi':rJ:y:T:Tlt i.

ifrff ff ::di;i'"*ff "#',ii:ili::l":'#,Tff 
ill"t,J':":I,'i:ti

student ,iii"rr"-^a experienced ,r,r':::r:?the 
rw9 groups,.I il" ,h" ;;;;

between these two gr-oir r, ,, i{"'":::: ,be^cause the principur airrrr.r""
writing. 

:--- ""'o groups is the amount of experien;;l"y have had in
Each writer wrote three essays, exland rewrote each ,

l*:ffi :f*'-=*x,*#*,f**i*'*ffi {"i;':*:,l=i
an axonymous aurhor. rnr, 

"i".*;':,:-1:i:" 
for a compotition *.ir-t* u"y'

obtained from each writer. wntten and spoken oo.r..ni, ,"il
.rr::..:::i:J;* anatyzed by counring and catego fizingthe changes

lll*:;:.lt:;rr#i#'*$*:r*rii;!iiJ;,T:I'",;#*[*'Hirwas dever op e d' ror i d;, ;t d;;,;; 
" 
"#[T.:i:;r;ii:i:l];f 

il.,ffi :l,Tl{operation. In addition t urr".i"pt, ,firr; inte.uilis-ir"#"n the writersrnterpreted their revisions were usea to aev.rop *ili *ur*#,". a scare of';::::,:'r,li;^;:::J""' rr'i' 
"ui.'l*olo me. to codiry what were thl

the-writers ur"O ,t 
" 

, "rns, 
secondary concerns, tertiary .oraJ_r, and whether

a'"r,' 
",,i"v ffi H'ff,.i{tj ;HH'--,*,'"isr*,l,"'l..ond or third

---_-
" "Writers, Intellectuals, Teachers,,, p. 190.
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Revision Strategies of Student Writers
Most of the students I studied did not use the terms rIn fact' thev did not seem 

""#in"u," using rhe *ord ,"::':::.n y rewliting-
that revision was nor a word they used,. ulrt tr,.;;.;r,fiilr:lir:IiT:H,
l::::t1 ,T."L"t 

tl" .,ua.nir'i,r'a o.r.r"*a' ,".,*, iunctionar rerms roJ"i.iri"rr," 
type of changes they made. ffr." f"fi"i,,* ur." .u,npl". of these

Scratch Out
,nu, 

^urr',*'{u!rXZr?!';:rf:rin',"r 
say scratch out and-do over, and

h ave wri tten an a r. c ro s s ; ;;;;;-, "rT, ffi :T",,1::#;;Tl r-,llHdecent ,o.d. 
?.. 

a bener *o.J. 
'irr.n 

tirt"*], ,",,J*n.* to use asentence that I have crossed out, t wllt put it there.,,

ff:;;:;ff;,Reviewing means just using_ better words and eliminaring

!":**,:q"l*ii:,i:;^:.iilT,dili:1fr:;:1H".furs worded right. I see if I u, ,r*uiing, i; fi.rr,;rl a better word
Ir::,i:'ffi ff#,.ri;,J,,:*t1,, *,0 *r,* i,,,,.'i,i, *en, r say ro
th"rur*r.ll-- 

yrvru rb su oland or so trite,, and then I go and gat _V
Redoing" "Redoing means creaning ,p tl. paper and crossing out. It
;:l"r$1f 

at 
'omJtni'g il';;ffi, no rhat has to so, or no, that is

Marking out" '.1don't use the word rewriting because I onry writeone draft and the changes trruir',iut" 
".";;?"";;*, "athe draft.

Ih#:1ru:.*T,:,Tili ""'*,, ;;;,;;;;'lLt *o.a, una

Slashing and Throwing Out: ,,Ithrow.things 
out and say they are notgood. r tike ro write Iike pt"e..rra gq ;; il;ffi#and if r feelinspired rhen r don.r r";;;;'ffi#io ,nro* much our.,,

*rJ1:,|i.r1o"TT:r 
concern in these definitions is vocabuiary. rhe studenrs*,"yp...Lru,;;;:,"J,',flJ",T,T;';,ffi:i,,li,:,::"i*T#i1#H;

on particurar words apun^ from ,r,.i. ."i.'i, ,rr" ,..i. ffi, ;;J student quotedabove thinks in terms.of dictionarlr, ,ra, foffo*irg.ffi;;;hr..nth centurytheory of words parodied i" Crii,r"),r"*i*,r,rr" i,irsr;"r, toua of thingscarried about to be exchang.a. i._i.rr .trrg"r..r.i,fi: Lr", revisionactiviries of the students U"."-.,r" ";;;;, is their goal. Thevlike the tinear model irr.ii, iv #;;; 
"r_o".ril[ ,;;;i ff:r?ffiff*logicatly needress repetition: .Jorri-.r.and superfluiii.-iiorlrirg governsspeech more rhan sucir^superfl;,r* r;;:i,h consrantry ..p.ri, itr.tf preciservbecause spoken words. as garther ;;;., are expenduut. in the ca-use oicommunication' The aim 

"r.""ii", according ," irr" ,tud"rtr, owndescription is therefore ;; .l;;lr'lp'"".r' rhe redundancy of speech is
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unnecessary in writing, their l0gic susgesls,. because writing, unlike speech,can be reread. Thus one studenisaid,;'R.doirrg means 
"t"urirg up the paperand crossing out." The remarkable contradiction of cleaning by markingmight, indeed, stand for sfudent revision as I have encountered it.The students place.a symbolic importance on their serection and rejectionof words as the determiners of .u.."., or failure ro, trreir ctmpositions. whenrevising, they primarily ask themselves: can I find a better word or phrase? Amore impressive, not so criched, or less hum-drum *oraia- I repeating thesame word or phrase too often? They approach the ."ririo, p.o..., with whatcould be labeled as a "thesaurus phiiosoihy of writingt: irr."r*oents considerthe thesaurus a harvest of lexical substitutions and beiieve tt ut rno.t problemsin their essays can be solved by rewording. What i, ..r"ui"J in the students,use of the thesaurus is a governing attitude toward their writing: that themeaning to be communicated is a-lready.-there, ur."uay- finished, arreadyproduced, ready to be communicated, ano att that is ,"."rJr.y is a better word"rightly worded." One sfudent defined revision as ,,redoing,,i,.redoing,, 

meant'Just using better words.and eriminating words that aren"ot needed.,, For thestudents, writing is transrating: the thoulht to the n"s", ,rr.lrrguage of speechto the more formal language of prose, ihe word to lt*ynorf*. whatever istranslated,_ an original text alread-y exists for sfudents, one which need not bediscovered or acted upon, but simply communicated.,
The students rist repetition as one of the elements they most worry about.This cue signars to them that they need to eliminate trr.'..p"tition either bysubstituting or deleting words oi phrases. Repetition o""urr, in rarge part,because student writing imitates-tianscribes-sp"".tl utteriion to repetitiouswords is a manner of creaning speech. without u ,"rr" of the developmentarpossibilities of revision.(and writing in generar) students seek, on theauthority of many textbooks, simply toit.* up their language and prepare totype' what is curious, however, ii tirat students are u*ur"iiioical repetition,but not conceptual repetition. They oniy notice the repetition if they can"hear" it; they do not diugno." lexicar repetition as symptomatic of problemson a deeper level' By rewording their seniences to avoidihe lexical repetition,the students solve the immediate probrem, but blind themselves to probremson a textuar level; although th-ey are using different *"roo ,rr", are sometimesmerely restating the same idea with d#ferent words. su"tr'utira.ress, as Idiscovered with student writers, is the inab,ity to ,,see,, ;;;; as a process:the inability to "review" their work again, u, it *".", with didrent eyes, andto start over.

The revision skategies described above are consistent with the students,understanding of the- revision process as requiring lexical .t urg", but notsemantic changes. For the students, the extent to which they revise is afunction of their level of inspiration. in fact,they use the worJ-rn spiration todescribe the ease or difficulty with which their essay i. *.itt;;; and the extent

W,:,i#:;;)tr:"r}:',?.|;XTii:r' 
"Means and Ends: some Assumptions or Student w.it.,,,l
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to which the essay needs to be revised. If students feel inspired, if the writing

comes easily, and if tt,ey ao",t get stuck on individual words or phrases, then

theysaythattheycannotSeeanyleasontorevise.Becausestudentsdonot
see revision as an acti;ity in which they modify and develop perspectives and

ideas, they feel that if li,f know what they want to say' then there is little

reason for making revisions'
The only modifrcation of ideas in the students' essays occurred when they

tried out two or three introductory paragraphs' This results',in part' because^

the students have t"* i".,gfrt in anolhei version of the linear model of

composingtouseathesisstatementasacontrollingdeviceintheir
introductory purugrupt * iin". they write their introductions and their thesis

,Irr.*"rn'.r.r, 6"for. they have really discovered what they want to say,

their early close attlntion io the thesii statement, and more generally the

linear model, function to restrict and circumscribe not only the development

of their ideas, but utro ,t"l' ability to change the djrection of these ideas'

Too often u, 
"o*poti'ion 

teachers we conclude that students do not

willingly revise. the eiidence from my research suggests that it is not that

students are unwilliig-to ;rir", but rather that they do what they have been

taught to do in u .o"3ir*riry narow_and predictable way. on every occasion

when I asked ,,"i."i, *hy they hadnit made any more changes' they

essentially replied, ;f-m"* something larger. Yt,*'oo9: 
brt I didn't think it

would help to -or" *oJ, around." itre sluoents have strategies for handling

words and phrases and their strategies helped them on 1 
w,ord or sentence

level. What they lack, however, is a set of strategies to help them identify the

4;;#il; 
-luis"r" 

itirthey sensed *u, *rong andwork from there. The

students do not rrur.-rtrut"gies for handling ihe whole essay. They lack

procedures o, tt"rrrlrtl.s to'help them reorder lines of reasoning or ask

questions about heir f;;;t and readers. The students view their composi-

tions in a linear ;r;-;; , series of parts. Even such potentially useful

;;;a; ,r-;""iry,, 
"i.,form,, 

are reduced to the rule that a composition, if it

is to have form, must have an introduction, a body, and a conclusion, or the

sum total of the necessary Parts'
The student, d;iJ#;top revising when they decide that they have not

violated any of ttre rutes for ievising.lhese rules, such as "Never begin a

sentence with a conjunction" or "Never .rrd a ,arri"r"a with a preposition"'

arelexicallycuedandrigidlyapplied.Ingeneral,studentswillsubordinatethe
demands of the .p*r#i;trims of the"ir text to the demands of the rules'

Changesaremadei,,"o.pri*cewithabstractrulesabouttheproduct,rules
that quite orten ao-noi ,ppry to the specific problems in the text. These

revision strategies-are-t"u"tt"i-Uuted, diiected towards a teacher-reader who

expectscompliancewithrules-withpre-existing..conceptions,,-sndwho
will only examine parts of the composition (writlng comments about those

parts in the marginl of their ""uy'; 
and wili cite any violations of rules in

those parts. At besr the students see.their writing altogether-passively through

the eyes of former teachers or their surrogates,lhe textbooks, and are bound

to the rules which they have been taught'
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Revision Strategies of Experienced Writers

One aim of my research has been to contrast how student writers define
revision with how a group of experienced writers define their revision
processes. Here is a sampling of the definitions from the experienced writers:

Rewriting: "It is a matter of looking at the kernel of what I have
written, the content, and then thinking about it, responding to it,
making decisions, and actually restructuring it."
Rewriting. "I rewrite as I write. It is hard to tell what is a first draft
because it is not determined by time. In one draft, I might cross out
three pages, write two, cross out a fourth, rewrite it, and call it a draft.
I am constantly writing and rewriting. I can only conceptualize so

much in my first draft-only so much information can be held in my
head at one time; my rewriting efforts are a reflection of how much
information I can encompass at one time. There are levels and agenda

which I have to attend to in each draft."

Rewriting: "Rewriting meafls on one level, finding the argument, and

on another level, language changes to make the argument more
effective. Most of the time I feel as if I can go on rewriting forever.
There is always one part of a piece that I could keep working on. It is
always difficult to know at what point to abandon a piece of writing.
I like this idea that a piece of writing is never finished, just
abandoned."

Rewriting: My first draft is usually very scattered. In rewriting, I find
the line of argument. After the argument is resolved, I am much more
interested in word choice and phrasing."

Revising: "My cardinal rule in revising is never to fall in love with
what I have written in a first or second draft. An idea, sentence, or
even a phrase that looks catchy, I don't trust. Part of this idea is to
wait a while. I am much more in love with something after I have
written it than I am a day or two later. It is much easier to change
anything with time."

Revising: "It means taking apart what I have written and putting it
back together again. I ask major theoretical questions of my ideas,
respond to those questions, and think of proportion and structure, and

try to find a controlling metaphor. I find out which ideas can be

developed and which should be dropped. I am constantly chiseling
and changing as I revise."

The experienced writers describe their primary objective when revising as

finding the form or shape of their argument. Although the metaphors vary the
experienced writers often use structural expressions such as "finding a

framework," "apatterrr," or "a design" for their argument. When questioned-
about this emphasis, the experienced writers responded that since their first
drafts are usually scattered attempts to define their territory their objective in
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the second draft is to begin observing general pattems of development and

JlciOirrg what should be lncluded and what excluded. One writer explained,
.,I have leamed from experience that I need to keep writing a first draft until

I figure out what t want to say. Then in a second draft, I begin to see the

struiture of an argument and how all the various sub-arguments which are

buried beneath the surface of all those sentences are related." what is

described here is a process in which the writer is both agent and vehicle'

-Wri irg," says Barthes, unlike speech, "develops like a seed, not a line,"* and

like a seed if confuses beginning and end, conception and production. Thus,

in. .*p.rl.nced writer" t"u, tnJl, drafts are "not determined by time," that

rewriting is a ,.constant process," that they feel as if (they) "can go on

forever." Revising corfuses the beginning and end' the agent and vehicle; it

confuses, in order to find, the line of argument'

After a concern for form, the experiJnced writers have a second objective:

a concern for their readership. In this w&y, "production" precedes

;.or."ption." The experienced writers imagine a reader (reading their

pr"J""il whose existence and whose expectations _influence. 
their revision

iio...r.'They have abstracted the standards of a reader and this reader seems

to be partially a reflection of themselves and functions as a critical and

productive coilaborator-a collaborator who has yet to love their work' The

inticipation of a reader's judgment caus€s a feeling of dissonance when the

writer recognizes incongruities between intention aid execution, and rLquires

these write;s to make r"evisions on all levels' Such a reader gives them just

what the students lacked: new eyes to "review" their work. The experienced

writers believe that they have learned the causes and conditions, the product,

which will influen". ih.i, reader, and their revision strategies are geared

towardscreatingthesecausesandconditions'Theydemonstrateacomplex
understanding oT which examples, sentences, or phrases should be included or

excluded. For example, one experienced writer decided to delete public

.*u*pr"'andaddp,iuu'".,u-pl..'whenwritingabouttheenergycrisis
becarrs" "private &arrrples *o'td be less controversial and thus more

p"rrr"rir..'' Another writer revised his transitional sentences because "some

kinds of transitions are more easily recognized as transitions than others'"

Theseexamplesrepresentthetypeofstrategicattemptstheseexperienced
writers use to -uriirtut. the conventions of dis.orrrt" in order to communi-

cate to their reader'
But these revision sffategies are a process of more than communication;

theyarepartoftheprocessofdit'o'"'ingmeaningaltogether'Herewecan
see the importance 6f dirrorunce; at the heart of revision is the process by

whichwriters,e"ogni,"andresolvethedissonancetheysenseintheir
writing. Ferdinand ie Sa,rssure has argued that meaning is differential or
,.diacritical," based on differences betw-een terms rather than "essential" or

" tyrrrirg D"rrr" z"r, m writing Degree Zero.and^Elements of semiology,t'un'' Annlttt Lavers and

Colin 
"Smiti (New York: Hill and Wang, 1968)' p' 20'



inierent qualities of_terms. .,phonemes,,, 
he said, ,,are characteizednot, asone might think, by their own poriiiu" qurriry uriri-prifr'*r" fact that theyare distinct."e rn fact, surssur" ba;;;;i, entire cours) in i"n"rrr Linguisticson these differences., and such oiii"r"n.". are dissonant; rike musicaldissonances which gain their ri*rrn."r": from their ."lrr.rrrrip to the ,.key,,of the composition *t i.t, irr"iri, a"-,"..ined by ,rr. *i"lli"nguage, specifictanguage (parore) gains its ;.rr;rg ;;, ,n" ,vri.r';;i;;;rrg. (rangue) ofrvhich it is a manifestatio, 

"rJ 
p;;.'tie musicar .orporiiion_a ..composi_tion" of parts-creates 

.its 
.,kay','u.-i, 

an over_ail strucfure which determinesrhe value (meaning) of its parts. rrr.^urirogy *irrr.rri. i. readily seen in thecompositions of experienced *rit..r,-iotr, ."n. J.".p".ition are basedpreciserv on those.styclres .*p..r.n..a ;;; il,rfi;,r writing. Ir isthis compricated rerationrrrip u",i"".i tt. pu.t, and the whore in the work ofexperienced writers which o"rt ov, tn"'ii1"* ,,"a.[-*rirrrg- cannot deverop''like a line" because each addition 
". a"r.,r"r';;il;.l,rrg of the whore.Explicating Saussure,..Jonathan crri.. 

"rr;;rl;; 
--";;i* 

depends ondifference of meaning.l,,o Brt .*a* *.j
:ssa.vs 

i,to 
"o,g-"nce with u o,*or#;Jffi?: +lr:rI11r.""T.HT.li.".Tdo the opposite: thel segk r, o[."""riio. create) meaning in the engagemenrrvith their writing, in revision. Th.y ;;"'k ,o emphasize and exploit the rack ofclarity, the differences of 3rg*ing, ,hJ?rror.ur"9, that writing as opposed tospeech atlows in rhe possib,ity o?rJion. writinq rrr, .priiir and temporalfeafures not appareni ln rpr..t-;;;;;'".e recorded in space and fixed intime-which is whv w.i1]1s ,: ,rr*,iore ro reordering JnJ later addition.Such features mak" possibrJ the oirrJrur"" that both provokes revision andpromises, from itsel{ new meaninf""'^*.

For the experienced. writers thi heauiest concentration of changes is onthe sentence Iever' and the- .rrrrg.r ,r" predominantry by addition anddeletion' But. unrike the studeni{':;;;.r.ed writers ,ut"'.t,unges on a,levels and use alr revision operations. Moreover, the operations the studentsfail to use-reordering and uaAition_.".ri
process as a totalifv-o frra^*. -,.L:-, ^r 

to require a theory of the revision

R.EVISION STRATEGIES OF STUDENT WRITERS AND EXPERIENCED ADULT WRITERS 83

3q* t lh : T 
p.ry. r..j_- rt r $, :r h EaIL_of Lhs_rev i s iqn p ro c e s s9!.-qlllol,{!*e.l_.Js.tiue and the;;;ption rhat rewi"i^^ r r

process as a totalirv-a theory which, - ;i;Jilo;.r.r"'rnJ'i|li";ifficomposition. unlike the students, tt 
" "*i..i.rced writers possess a nonrineartheory in which a sense of the wirole *.iir"g both precedes and grows out ofan examination of the.parts. As we ,u*,- or" writer said he needed .,a firstdraft to figure out whafto say," and'a r".ord draft to see the structure of anargument buried beneath the surface.,, sr"i a ..theory; i, ;;H theoretical andstrategicar; once auain, 

-strategy ,na t-hl-o.y are conflated in ways that are
[:rlffTr,Hsibre 

ror the rinJar *"a"i. w.iting apffi-,"'i, more rike a

are the a

"'f::::;;'"x?i"7"1.i;*:ff:;,,iiltff*'^3rl[.lirx#i-;#",,1,1i;#,,, Books, ,e76), p 70
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ovei@aii;sTart@ out new-that the I have used the

ffi dissonance, the incongruities between

recursive process. The writers ask: what does my essay as a whole need for

form, balance, rhythm, or communication. Details are added, dropped,

substifuted, or reordered according to their sense of what the essay needs for
emphasis and proportion. This sense, however, is constanJly in flux as ideas

arJ developed and modified; it is constantly "reviewed" in relation to the

parts. As their ideas change, revision becomes an attempt to make their

writing consonant with that changing vision.
The experienced writers see their revision process as a recursive

process-a process with significant recurring activities-with different levels

of attention and different agenda for each cycle. During the first revision

cycle their attention is primarily directed towards narrowing the topic and

dltmiting their ideas. At this point, they are not as concerned as they are later

about voiabulary and style. Jhe-S5peqglged writes g}plained that tlqy g"t
closer to their meanins by-.not Lil_r-,-ililg1ffilxietu.i ta"A eaIl}I .6Eilitl.,
;#;*'. ,t''';;;*li;;.-;ffi-#.d1J iipruin rr"i '"",'ion 

process' a

Tomrnent inspired by the sufllmer 1977 New York power failure: "I feel like

Con Edison cutting off certain states to keep the generators going. In first and

second drafts, I try to cut off as much as I can of my editing generator, and in

a third draft, I try to cut off some of my idea generators, so I can make sure

that I will actually finish the essay." Although the experienced writers

describe their revision process as a series of different levels or cycles, it is
inaccurate to assume that they have only one objective for each cycle and that

each cycle can be defined by a different objective' The same objectives and

sub-processes are present in each cycle, but in different proportions' Even

though these experienced writers place the predominant weight upon finding

the form of theii argument during the first cycle, other concerns exist as well'

conversely, during the later cycles, when the experienced writers' primary

attention ii focused upon stylistic concerns, they are still attuned, although in

a reduced way, to the form of the argument. Since writers are limited in what

they can attend to during each cycle (understandings are temporal), revision

strategies help balance competing demands on attention. Thus, writers can

concentrate on more than one objective at a time by developing strategies to

sort out and organize their different concerns in successive cycles ofrevision.
It is a senie of wr{l4g aq disco

intention and execution, governs both writing and meaning. Students do not

see the incongruities. They need to rely on their own internalized sense of
good writing and to see their writing with their "own" eyes. Seeing in

ievision-seeing beyond hearing-is at the root of the word revision and the

process itself; current dicta on revising blind our students to what is actually

involved in revision. In fact, they blind them to what constitutes good writing

altogether. Good writing disturbs: it creates dissonance. Students need to seek

the 
-clissonance of discovery, utilizing in their writing, as the experienced

writers do, the very difference between writing and speech-the possibility of
revision.


